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Resources Portfolio 
Resource 1- Bringing them home report and video by the equal rights and 

equal opportunity commission (1997). 

 

       

 
This resource states an important fact on the first introductory page 

 “devastation can not be addressed unless the whole community  listens with an 

open heart and mind to the stories of what happened and, having listened and understood, 

commits itself to reconciliation”(Human rights and equal opportunity commission 

1995,p:4). 

The quote realises that there can not be reconciliation if individuals do not understand the 

devastating events that occurred in the period of 1910 and 1970, where Indigenous 

Australians were separated from their families. I strongly believe in this quote and as a 

future educator I hope that I can provide the students with education on the past events in 

my classroom through allowing the students to hear the stories of Indigenous Australians. 

“Aboriginal life stories are told for a purpose, to build understanding, to balance the story 

Stage- 3 

Description- This resource is a report and video produced from the national 

inquiry that was dedicated to the generations of Aboriginals taken away from their 

families and communities during the period of what is now called the “stolen 

generation”. In 1995, the national enquiry took evidence from Indigenous people, 

government and church representatives, former mission staff, foster and adoptive 

parents, doctors and health professionals who told their stories of being apart of 

the stolen generation . This report not only looks at the past events that occurred 

and their immediate effects, it looks at the repercussions of these government 

policies and how they affect Indigenous Australians today. By incorporating this 

resource into my classroom, I will be hopefully eradicating negative stereotypes 

that are formed about Indigenous Australians due to a lack of understanding past 

events and their effect today in the twenty-first century. 

KLAS- HSIE, English, Maths,  
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and to tell about culture” (Young, 1995, p: 22).I will ensure that this report is used to do 

exactly what the quote states via the following lesson strategies: 

English and HSIE Lesson 
HSIE outcomes and indicatorsCCS3.1- Explains the significance of particular people, 

groups, places, actions and events in the past in developing Australian identities and 

heritage- Indicators: Examines the impact of the stolen generation on all 

Australians.(Board of Studies,1998). 

English: RS3.5-Reads independently an extensive range of texts with increasing content 

demands and responds to themes and issues. - Indicator-Comprehends and interprets a 

wide variety of television programs, videos, multimedia and performances (Board of 

Studies, 1998). 

 Students are to watch the section on the Bringing them home video which has an 

Aboriginal man who is telling of his experience of being taken away from his mother at 

the age of 8 and never seeing her again. Students are to listen to life story of Aboriginal 

people. After watching the video, the teacher can put the students into a circle and have 

each person around the circle mention one thing that they might have felt if they had been 

separated from their mother for no reason other then the non Indigenous feeling that this 

was better for them. As the students state one feeling, the teacher can put this into a mind 

map with stolen generation written in the middle and all the feelings branching off from 

this. This activity helps students to understand the feelings that Indigenous Australians, 

endure. It is important that as future educators we teach students to be able to emphasise 

with others. (NB, before doing this activity, you may see who might not be comfortable 

with this and they could go into another class for the lesson, also parents’ permission to 

watch this video is needed as it is pg)  

From the mind map constructed, the students could then write a cartoon script with 

speech bubbles explaining how those involved, including Indigenous and Non Indigenous 

Australians would have been feeling in the situation.  

A further activity that could be used with this recourse is to get the students into groups 

of three to four and get them to choose one story that is represented in the report and have 

the students record the significant points, explain how they would have felt if they were 

in the Indigenous Australians shoes and report to the whole class. 

Maths lesson 
Outcome: DS3.1 Displays and interprets data in graphs with scales of many to one 

correspondence (Board of studies, 2002). 

On page `31 there are statistics on Indigenous Australians today compared with non 

indigenous Australians that have been placed into graphs. These graphs represent the 

employment rate, post school qualification and heath status. As a class you could analyse 

these graphs and work out the difference between Indigenous Australians who were 

separated from their families and Non Indigenous Australians. Once the differences have 

been made, the teacher can construct a class discussion about the things that our families 

and loved ones do for us that influences our school work, our behaviour, our sense of 

worth etc. So the students can list examples such as support us in our school work, help 

with assignments, provide us with love and affection, provide us with encouragement that 

builds our self esteem to take part in society by playing sport, music, etc. Once students 

have come up with a significant amount of responses, the teacher can ask the students 

whether or not Indigenous Australians who were taken away from their families would 
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have had their parents do all the things that our parents do for us. The teacher is stressing 

the fact that not  having their loving family to offer all that our parents offer us has a 

negative effect on indigenous Australians today, in which students must understand  this 

fact in order to eradicate any stereotypes or misinterpretations that they have. The next 

step would be to get the students into pairs and have the students all draw a consequence 

chart of the stolen generation and its impact on individuals today. 

This resource would also be valuable in concluding the topic of the stolen generation, as 

it has a section of recommendations from pages 34-44 of what the Australian government 

should do to assist Indigenous Australians in the area of unemployment, schooling, 

violence and crime and health to ultimately break the cycle of disadvantage that has 

occurred due to past events such as being separated from families. As a class you could 

read some important suggestions made which are stated on page 34 “acknowledgement 

and apology 

Guarantees against repetition 

 Measures of rehabilitation and monetary compensation” 

In groups students can form a mind map of suggestions of things that Australian citizens 

can do to address this disadvantage. 

Resource 2 –‘The girl with no name’ by Pat Lowe (1994) 

 

Stage-3 

Description This resource is a novel for stage three students which focuses on the 
indigenous culture and the things that are valued in the culture, as well as looking at the 

non Indigenous values and beliefs. Basically in a nut shell, Mathew is a non Indigenous 

Australian and sets out to find Aboriginal rock paintings in Goanna George, however he 

gets lost. An aboriginal girl referred to as “no name”, finds Mathew and helps him to find 

his way home, whilst teaching him about the Aboriginal culture. From then on Mathew 

and No name build a special relationship and Mathew is always pleading with his parents 

to be able to go on hunting trips with No name. However, Mathew’s parents are not 

happy about this and actually make stereotypical assumptions and comments that are far 
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English and PDHPE Lesson 
English Outcomes and indicators This resource will work towards achieving the 

following reading outcome-  RS3.7 Critically analyses techniques used by writers to 

create certain effects, to use language creatively, to position the reader in various ways 

and to construct different interpretations of experience (Board of studies, 1998) 

PDHPE IRS2.11-Describes how relationships with a range of people enhance 

wellbeing. Indicator-recognises that families and groups have common and different 

customs, behaviours, values (Board of studies, 1999) 

I would be using the resource to look at the different experiences and ways of 

living, that different cultures have that are both similar and different to our own and the 

way we can appreciate and accept one another’s culture as both No Name and Mathew 

did. Teacher and students would jointly read pages 24-34. This chapter articulates the 

different experiences that ‘No names’ family have in the bush, in which Mathew learns to 

appreciate and enjoy.  For example making their dinner under the ground which is a 

typical way of preparing food and having deserts just like Mathew does at home, which 

consisted of damper and tea.  After reading the chapter, the teacher could discuss with the 

students examples of things that were both similar and different between their own 

families and that of ‘No names’ family. Students then can fill out a work sheet listing 

similar experiences that they share with their families that ‘No name’ shared and 

differences. After students fill out the worksheet they can come to the floor and the 

teacher will discuss with them that there are differences and similarities in all cultures 

and that there is no right or wrong culture, however we can learn to appreciate and live 

harmoniously as Mathew and No name did.  

Drama and HSIE 
Outcomes and indicators: HSIE CUS3.4 examines how cultures change through 

interactions with other cultures and the environment. Indicator- recognises examples of 

stereotyping, sexism and racism.(Board of studies,1998). 

Drama-DRAS3.1- Develops a range of in-depth and sustained roles. Takes on a 

range of roles challenging character stereotypes, depicting empathy and contrasting 

attitudes and status (Board of studies, 2000). 

 Students read pages 38-42 independently. After the students finish reading the 

pages, the teacher would then put the students into groups of four and get them to identify 

the stereotype that is evident in the pages just read, which characters are stereotyping 

others and which characters or cultures are being stereotyped. Students then come to the 

floor and discuss Mathew’s parents’ attitude toward the Aboriginal way of living and 

Mathew’s attitude and how they differ. For example Mathew was intrigued by the 

from harmonious “We don’t want you turning into a blackfella said his mother. We’re 

not racist but well people are usually much better off if they stick with their own 

kind.”(Lowe, 1994, p: 40) .However throughout the book, Mathew’s parents learn to 

accept Mathew and No Names friendship. Throughout the book, Pat Lowe uses 

Aboriginal English and articulates the Aboriginal culture interestingly through the 

characters and setting.. The Important part of this book that I find extremely useful as a 

future educator is that it expresses both the Indigenous Australian perspective and non 

Indigenous perspectives whilst showing that we can live together harmoniously like 

Mathew and No Name did where there is an  understanding of the two perspectives. 

KLAS- English, HSIE, PDHPE 
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experience in the Bush with no Names family, whilst his parents assumed it was dirty and 

not a safe place. Teacher and students would then discuss as a class why Mathew’s 

parents’ attitude was different to Mathews and whether their attitude would have changed 

if they were there to experience the Indigenous traditions. Teacher could then suggest that 

before we comment on something we should experience it and not simply take on 

stereotypical views about it. Through these two lessons, the students identify the way in 

which the Indigenous and non Indigenous culture have both different and similar 

experiences and that we can not pass judgements about others if we have not made the 

effort to experience and appreciate another culture.   Therefore, in groups students are to 

role-play how Mathew’s parents would be like if Mathew took them to the bush for a 

weekend to spend with no Names family. Students are to conduct two role-plays per 

group, one which represents Mathews parents open to respecting no Names culture, 

whilst the other role paly represents Mathews parents as taking on stereotypes and not  

respecting the Indigenous way of living. Once all  the groups perform the role plays, 

students discuss the feelings of characters in their two scenarios; discuss which scenario 

evoked conflict and what the characters were doing to do so, which scenario was 

breaking down stereotypes and how this was achieved. Basically, what the students are 

learning from this lesson is that stereotypes are eradicated through positive 

communication and that stereotypes occur when individuals refuse to accept and respect 

other people’s differences.  A lesson that could follow this, could be to get  the students 

to design  consequence charts  and look at the different behaviours and attitudes and their 

consequences from their role-plays. 

Resource 3 the burnt Stick by Anthony Hill (1994) 

 
 

Stage: 2 

Description: The burnt stick is written by Anthony Hill and illustrated by Mark 

Sofilas. This book uses fictional characters to articulate the events that took place in the 

period of time where Indigenous Australians were separated from their families and 

transferred to missions. Black and white drawings have been used to help articulate the 

sad reality of what is now called the stolen generation. I chose this book as it does not 

simply express the Indigenous Australians as cowards or weak, as many resources 

unfortunately do. This book illustrates the characters as being courageous and fighting and 

pleading to not be separated from their children. This book retells of the tragic past in a 

simple yet moving manner. 

KLAS: English, Art, HSIE 
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English lesson 
RS2.5 Reads independently a wide range of texts on increasingly challenging topics and 

justifies own interpretation of ideas, information and events.(Board of Studies,1998).  

Reading narratives helps to create an understanding of Aboriginal culture and history. 

According to Young (1995) students can more readily understand narrative over other 

styles of writing and narrative promotes empathetic thinking. This is the reason why I 

have chosen to use the Burnt stick as a way of teaching students of the stolen generation. 

Students and teacher can read the picture book together as class, and then discuss main 

characters and the problems that arise in their lives. After discussing the problem of John 

Jagamara being separated from his mother, students form a circle and each student states 

one word that they would have felt if they were either John or his mother. (This exercise 

helps students empathise with the characters.)  For the next part of the lesson, students 

can complete a writing task which falls under the following outcome WS2.10- Produces 

texts clearly, effectively and accurately, using the sentence structure grammatical 

features and punctuation conventions of the text type (Board of studies, 1998). 

Students can rewrite the ending of the book with John and his mother re-united after all 

those years. Students are to think about the dialogue that they are going to include, the 

mood of the scene and the characters feelings. Teacher and students write the first two 

lines of the ending together as a class as a form of scaffolding the students before they 

commence the writing task. After rewriting the ending of the book detailing the  reuniting 

of mother and child, students could use the internet as a tool to find real life experiences 

where individuals who were apart of the stolen generation have been in the process of 

finding their loved ones through the help of link up NSW. Students are to skim the 

website http://www.aiatsis.gov.au/library/family_history_tracing/link_up_services” and 

in pairs record some examples of real life experiences and share them with the class. 

Art-Makinglesson 
VAS2.2 uses the forms to suggest the qualities of subject matter. 

Appreciating- VAS2.3 Acknowledges that artists make artworks for different reasons 

and that various interpretations are possible (Board of studies,2000).Students look at the 

illustrations in the book carefully as a class, Teacher and students observe the expressions 

on the characters faces, the shading and tone. Teacher asks students to draw similar 

sketches for their ending of the book that they wrote in the previous lesson. Once students 

sketch their illustrations, they place their illustrations around the room for everyone to 

see, and speak about how their illustrations articulate the message and mood of their 

written work. So as you can see, this resource forms the basis of a variety of learning 

experiences that can be enjoyed by the students, whilst contributing to an expansion of 

knowledge on past events that has affected Indigenous Australians today. 
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Resource 4- the echidna and the shade tree by Pamela Lofts 

 

 

HSIE and English lesson 
HSIE CCES1 outcomes and indicators- Describes events or retells stories that 

demonstrate their own heritage and heritage of others. Indicator-Listens to Dreaming 

stories (Board of studies, 1998) 

CCS1.1- communicates the importance of past and present people, days and events in 

their lives, in the lives of family and community members and in other communities. 

Indicator- Retells the original stories associated with traditions of their family and 

community including Dreaming stories, religious stories, recounts, narratives 

English outcomes-TES1.2-Demonstrates basic skills of classroom and group interaction, 

makes brief oral presentations and listens with reasonable attentiveness. 

TS1.2- Interacts in more extended ways with less teacher intervention makes increasingly 

confident oral presentations and generally listens attentively (Board of studies, 1998). 

Prior to reading the dreamtime story to the students, it is important that the teacher 

explains the Aboriginal tradition of dreamtime stories, to ensure students have an 

understanding of stories in the Indigenous Australian culture. So explain to the students 

that Aboriginal culture is based around dream time stories and stories of creation that are 

orally told. Explain that instead of having books that we read in our culture, Aboriginals 

orally tell their stories from one generation to the next, to ensure the story is never 

forgotten. Explain to the students that they are going to have ago of this themselves, after 

they listen to the story of how the echidna got its’ spikes in the echidna and the shade 

tree. 

Place students into a circle with a candle light up in the middle to create a mood that 

represents the traditional Aboriginal storytelling around the campfire. Teacher reads the 

dream time story to the children. After the story has been read, the students are to go into 

the class next door and retell the dream time story to their peers, as a way of spreading 

the dreamtime story orally to others, as do Indigenous Australians. Both classes are 

Stage-early stage 1-stage1 

Description-‘The Echidna and the shade tree’ can be classified into the genre of 
traditional literature. According to Stoodt, B and Hunt, J (1996, p: 29) traditional 

literature is derived from an oral tradition, which is passed down from generation to 

generation and formed into written language. The Echidna and the shade tree fit into this 

genre, as it was a story of the Dreamtime told to Indigenous Australian children. 

Traditional Indigenous tales often articulate the themes of the creation of nature. 

KLAS English, HSIE, Art 
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divided into groups of three to four and each group retells the story orally, which helps 

students to understand the purpose of the dreaming stories and their oral tradition. (NB 

this may be inconvenient for the other class teacher and obviously would be discussed 

prior to the lesson, if the other teacher does not agree, then you can do the same thing 

with in your class). 

Art lesson 
VAES1.1-making- Makes simple pictures and other kinds of artworks about things and 

experiences. 

VAS1.1- Makes artworks in a particular way about experiences of real and imaginary 

things. (Board of studies,2000) 

After having read and retold the dreamtime story of how the echidna got its spikes, 

teacher could incorporate the way in which dreaming stories were often articulated in 

their artworks which were told by drawing on the ground. Students could also have ago 

of experiencing this tradition that is attached to dreaming stories. First of all, the teacher 

would need to prepare sand trays enough for one between two. Students are to then retell 

the story and the various events through drawing in the sand for people to see, as a way to 

incorporate a further tradition related to dreaming stories and the way in which they are 

told. Of course, the teacher would model this in front of the whole class, to ensure 

students are aware of what they are doing; otherwise you will end up with the students 

simply playing with the sand. The teacher does need to be constantly watching over the 

students to keep them on task; however it is a good experience for students as it captures 

the Aboriginal story telling tradition in a fun and exciting way. After completing their 

drawings in the sand trays, students can share their artworks to the rest of the class, 

explaining the drawings and how they represent the book “the echidna and the shade 

tree” this is a form of appreciating their own and peers artworks. 

 

 All of the resources have been included to ensure students learn to appreciate and 

understand the Indigenous culture and to ensure that a balanced approach to learning is 

being used in the classroom. 

 

 

 

 

 

 


